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ABSTRACT 

This is a compendium of research instruments and 
procedures concerned with the school cu^^riculum and instructional 
practices f ^r developing a data base to be used in comprehensive 
educational planning. The instruments and procedures vvere designed 
and tested with the cooperation of the boards of education, 
administrators, teachers, students, and parents in two Kentucky 
school districts, and they can be used individually or as a data 
gathering kit. The "kit" includes a device to obtain a composite view 
of what administrators and teachers regard as the purpo es of 
education; instruments to obtain the opinions of professional 
educators and parents concerning the basic needs of their respective 
schools; an instrument to obtain a fast, thorough inventory of 
instructional practices; a device for determining how teachers view 
the present organizational structure of their schools and for 
assessing their preferences of certain kinds of organizational 
arrangements; and inventory instruments to provide the views of 
students as to the adequacy of their learning opportunities in 
school. (Editor) 



FILMED FROM BEST AVAILABLE COPY 



o 

r-- RESEARCH PRCXILDUKES FOR COMPREHENGI VE EDUCATIONAL PUNNING 

Curricujum and Instructional Practices 

UJ 



Prepared by 



Bureau of School S*3rvice 

College of Education 
University of Kentucky 



April 15, 1971 



us DEPARTMENT OF Hi:ALTH 
EDUCATION & WELFARE 
OFFICE OF EDUCATION 

THri DOCUMENT HAS BEEN REPRO 
DL'CED EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORiG 
IfJATING IT POINTS OF VIEW OR OPIN 
IONS STATED CO NOT NECc*'.APILY 
REPRESENT OFFICIAL OFFICE (>»■ EDU 
CATION POSITION OR POLICY 



Study Team; 
Paul Street, Director 
Fred Edmonds 
Lois Hirst 
Terrcnce Leigh 
Donald Ralph 
Ronald Ward 
and 

All Professional Personnel of 
tht Letcher County and Harlan 
Independent School Districts 



tabu: c t'::'ii:\i;> 

FORf^vORD ...v.v.:.. ..^.v,,.... _ i 

.\ KPOSi.S i DlLAFlvv I 

Kxliibif 1 , , . 4 

Kxhibit J 6 

ii\.>is ^:i:]:i)s ^.<..>; , 7 

f'.xii j i)i I J V , 9 

Exiiibii A 25 

Exhibit 5 22 

E xiiibit: h . . . > 3 

F2<iil[lii:_Z < 24 

f\S'rRUCTT^)NA^ PRACTTCKS , 25 

i^ixiiibii 8 ^ 26 

I^xhibil 9 32 

Mll^UrJI] >:...<.... 33 

uiilliliLLii 34 

Cxhibif 12 ... V ^ ^, 35 

iMliillLJJ ......vv.., 36 

Kxbj b it 14 V X r V . 37 

In hibit 1!> 3^ 

Exbihit : Ih 39 

I ':sTRr(:TJo::AL ''^r.-v, i:-*;^ \ \ >'' 

Kx hibi t: 1 7 42 

Exhibit 18 46 

Exhibit 19 > . . . 49 



.ERIC. 



TA'3LE OF CONTENTS (cont,) 



Section Pagi»^ 

I STUDENTS* PERCEPTIONS OF THE SCHOOL 52 

Exhibit 20 54 

f Exhibit 21 55 

J Exhibit 22 61 

' SUMMARY 79 



ERiC' 



Tills a c'.'Ppcncif 'im of researcii L is t r;:^)or.t ^ and procedures 
Li^ntcrneu v;ith lac sc'aool curriculum and in^ L rue t i ona 1 practices for 
JLvelopin^ a data base to bo used in conprchons i ve educational planning. 
X'h instrimenLi; a:u] procedures wcro designed and tested with t!ie 
lOv^pcrati on of Tnc boards of education, admin i s Lra tors , teachers, 
students, and par^'ats in the Letcher County and Harlan Independent 
iloo ] districts. 

Obviously, comj;rehens ive educational planning is an essential 
process in l^ c development of school programs thcit are relevant, 
Lifective, and t^ffi iunl. Just as obvious, tic process must be of a 
roi^tinuinq nnluiCj ne'iiodicalj thorough, and adaptable. Controlled 
cnangc, based upon a ( onprehens ive analysis of needs and resources 
and projected througii logical judgmental processes, is preferable to 
cnaotic uncontrolljd t';angc* yet the latter will prevail unless the 
.Lcessar\ L Lmt , c'lc '':r , aui riscnirces rjarshalled to effect the 

lormor • 

The instrancnts and procedures reported lierein have been 
v!e\wsed to. pro\'ide si')nu guiciance to school districts in Region VI, 
Title III, that wish to apply a logi-^al process to planning. The 
Lcidicr Court} i^-ar.; oi Education, with a Title V, 503 grant from the 
Kcaituckv DrpailnHnt )L Education, contracted i/ith the Bureau of School 
:Urvicc, Universit' of Kcntuckv, to design and apply research instru- 
mentation and procochircs in two pilot districts to develop information 
profiles in two programing areas: (1) cairriculum, and (2) instruc- 
tional practicL's. The research design assumed the ready availability 



of profiles and data related to course offerings, materials inventories, 
Mr.anciai resuurtes, rxpcnd l tures , pupils' achievement, liolding power, 

Letera'; lunvi've^-, it was recognized that other data sliould be col- 
lected as well if a sound inf o.-mational base Vv'ere *'o undergird compre- 
iuiKsive planning efforts. It was toward this goal that the Bureau 
'.;as engaged to research the two program areas listed above. 

V/hat follov/s, then, is a compendium of the data-gathering 
instruments and procodures tested in the Letcher County and Harlan 
Independent school districts. (The data derrvod from the administra- 
tion of the instruments in the two districts have been reported to each 
of those districts.) In effect, this is a '*kit" of research materials 
for use in educacjonal planning. 

In the "kit" arc the folliwing kinds of research in<s tiuir.cr^s 
and procedures: 

1) A device to c)!:)tain a compos itc view c f v;pat administrators and 
t eaciit 1 ■> I t.-;_,ard as uhe P^'riiOses of Edrcation . 

2) Instrunc'^ts lo obtain tlie opinions (>£ professional 
educat or-' an.i parotns cOiicerning t tie Basic Needs of their' 
re*^ pec live sciiools. 

3) An instrunent to obtain a quick, vet thorough, inventory of 
Ins true t ic>na I Prac t iccs . 

A) A devicL ^.-r c^aciTiining how i-each.ers v'jew the present organiza- 
tional rtr^K ture of their scl ools and for assessing their 
preferences of certain kinds of organizational arrangements. 

5) Inventory instruments to provide the views of students as to 
the adequacy of their learr ing opportunities in school. 



PURPOSES OF EDUCATION 

A tunda lor.ta I need in educational planning is an understanding 
o{ Lhe major j^oa 1 ^ or purposes toward which planning is to be directed. 
WiLiiout clearl\ ict.:Uiried and agreed-upon purposes, there is little 

.ope of developing scliool programs that are coordinated, articulated, 
and viable. Tlie diversity of opinions concerning goals asuallv found 

in any school staff ard community, and the inattention customarily 
iiivcn to goal i denti caLion, make the task .f planning inordinately 
difficult. 

The fol lov/inj; ins t rumen t- -Purposes of Ed uc at ion (Exhibi t 1) 
is a response form for professional personnel no record their opinions 
about ten L^.ent:;ra] statements of educational purposes. Each respondent 
is to be given a respv^nse form and a deck of ten cards, each contain- 
ing a statement of purpose. Sorting of the cards and the directions 
for recording resno:^,sc's are provided on the response form. 

The Lew general s t'a t <.mt nts oL educational purpose are: 

1) To teach aca,icTnic information for immediate and future use; 
essenti'illy proniotiri^ the learning of knowledge for the 
recall of spo'ifics, methods, patterns, and structures, 

2) 7o develop academic skills such as reading, mathematical 
compu triL i on 5 writing, interpretation and extrapolation of 

in forma tior.a I data, analysis of problem elements, and problem- 
solving, 

3) To develop interpersonal relationships based upon appreciation 
of the contrL])uti ons otners have made and are making toward 
cultural, soc lal, and poI itical heritage. 

1 



2 



4) To develop a desire to pursue learning interests for the 
sense of satisfaction and accomplishment in learning. 

5) To develop self-concepts essential for self-fulfillment 
and soc ial interac tion. 

6) To develop persistence in the pursuit of worthwhile goals. 

7) To disseminate vocational information to facilitate the 
exploration of future vocational pursuits. 

8) To develop vocational skills to enable one to perform 
adequately in the world of work. 

9) To promote pliysical health. 

10) To develop avocational and recreational skills and informa- 
tion relevant to leisure time pursuits. 

These ten statements of educational purpose factor into five 
categories : 

Academic (Statements 1,2) 
Traits (Statements 4,6) 
Self-Relationships (Statements 3,5) 
Vocational (Statements 7,8) 
Health/Recreation (Statements 9,10) 

The list of purposes might have been expanded to fifty or a 
hundred; the five categories provide the main ingredient of this instru- 
ment. If substantial agreement onpriority can be obtained on these 
categories, a school or district faculty will have attained a sense of 
direction for planning. 
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Exhibi L 1 i s ii cop\ of the rGspnn.sc lorn for this research 

device. 

Exhibit J Is J sample of a data arra; produced from Section 
IT of tliis procedure. 

Tabulation oi responses to this instrument is a simple 
frequency count and, in the case of Section 11. a reverse order 
\'cii':hting of rospi^n^es in each '.^..-^^ ic arrive*at a rank order for 
an\ given group of re^^ udents. If it ib desirable to determine the 
relationship bd' .-en or among the rsVK assignnents of two or more 
groups, tiie Spcarruu^. rank-difference correlation coefficient is an 
appropriate static tic r 
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EXHIBIT I 

PUKPOsi::; of ini. scnoui. 

yor- tr.'c ii;^ ,>r ft jo-^ 

' ^ CM,.<!,,r y, ^1,1. J, . : 1^,.,,^ ^ 

3. Yi'.'i . CKp.iIv'.iK. i- L'ii:>. district (v-xrluci." Lh; 

>.^.l^, of cyi-ij\ (cvclude thif. >\;:r) 

, F 
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■on ^'.ivcn 10 cticV, c.H'h witli a staLo/KriL of scm.coI purpose' ^rd caiu 
^^'^'^'^ ^(ii^'LK 'i caicfiiliy. Now ralo tluv i i ij^or t .mu"c of ca.'h^ p^w ;h- 



1 - Exlrrrv I y imp or t ::nt 

2 = Ipipoi lant 

3 - Of i]]U\ov impovlancc 

4 == Not inip:>rtiint 



1. / / 

11. U-"i ■■ ;]) caw'^ 
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6. 
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9. / / 



10. 
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Kn-; thf-L 10 st-aLei:w\i' s in ter:!.. of nccdod pricriLy in yoni 
sc'ii ci] . EU'C'Td c/ii'd niif.hcrs in do'-cornlLng order be] or'. 
(HifMicst piioLily is "a", lo'.;osL priority is "j") 
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'Aillhri i--ConLinuecl 

ll'L-J^.^iit—^rU' 1, 3, 3, n:v ^ 7: Rai;U tliose c (.,'.::;,, ;;t ^ in ten. of r.ccJeJ 

prioiiLy in your sclsool. Rccoid card ni.r,'_!u^M 
(Hi^iic.-.t. prio-.iLy is "a", Ic.esL piioiilv i.s 
"d") 



a. 1 / 

/ 7 

£17/ 

d. /" / 



IV. J^U--£i'-t-?iiA'jL7.^i. £':L_§.i_iLviL?: t.hcsc statcr.;onts in tcrp'S of needed 

priority in your sclicol . Record c ard ntir.'.li-.'r y , 
(Higliest priority is "a", lowest priority is 
"d") 



a. 


£1 




b. 


r 




c. 







/ / 

^* ?lLl2^4L-&?_L^IlJLi._^-:>,^^A\L^_Lli?-' these statcnents in terms of needed 

priority in your school. Record card 
niunbor/. . (IliglACSt priority is '*a**, 
lowest priority is **d") 



a. I / 

b. / 7" 

c. ZZI7 
3. / 7 
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BASIC NEEDS 

I 

Tins instrument (Professional Form and Parent Form) was 

designed to obtain thv perceptions of basic school and learners* 

needs among both professional educators and parents. The Professional 

Form of this instrument consl'^ts of three parlF. Part I contains 55 

i tems clustered in six needs categories : 

Items l-10--Instructional Material Needs 

Items ll-20--Non'-Instructional Service Needs 

Itemri 21-30--School Reorganization Needs 

Items 31-40--Curricular Programming Needs 

Items 41-50--Physical Facilities Needs 

Items 51-'55--Community Involvement Needs 

The Parent Form is a simplified version of 40 items which omits 

some items which refer' to somewhat technical needs. These 40 items 

are clustered into six categories as follows: 

Items l-5--Instructional Material Needs 

Items 6-i5--Non-Instructional Service Needs 

ItQtas 16-20--School Reorganization Needs 

Items 2]-30--Curricu]ar Programming Needs 

Items 31 -35--PIiysical Facilities Needs 

1 tcms 36-40- -Community Involvement Needs 

Respondents arc asked to scale these items in terms of needed 
attention in tiicir respective schools (More Attet^tion, Present Atten- 
tion, Less Attention,) 

Part II consists of a listing of the above six needs categories 
and respondents are asked to rank order these in priority of need. 

Part III uf both forms consists of a listing of learners' needs 
(six on the Professional Form, eight on the Parent Form) and respondents 
are asked to evaluate the adequacy of their school in meeting these 
needs o 
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Exhibit J IS a replica of the Basic Needs instrument (Parent 

For-.a) . 

Exhibit 4 is a copy cf tlie Parent Form of this instrument 
Exhibit 5 shows how data from Part I can be arrayed. 
Exiiibit () shows how data from Part II might be presented. 
Exliibit 7 shows how data from Part III could be arrayed^ 
Tabulation for all sections is accomplished by a simple 
frequency count. Part II , which respondents provide a ranking, is 
treated by a reverse order weighting process. Spearman rank- 
difference coefficients may be obtained in the same manner as 
described under the previous section of tiiis report, Purposes of 
Educa tion . 
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EXHIBIT 3 
BASIC NEtlDS SURVEY 

This survey is desicncd to obtain information concerning the basic 
needs of your school(s). Your response to this instrument will 
help provide the necessary information for planning for improve- 
ments in your schooi(s). Therefore, wouid you please read the 
directions carefully and give thoughtful cons ide r;. c ion to each item? 

Name of School(s) 

School District 



CHECK (n/) the APPR0PRL\TE IDENTIFICATION FOR YOU, Check only one . 

Elementary Teacher (Grades !-& or Grades U8) 

, ____ Junior High Teacher (Grades 7-9) 

Higii Scfiool Teacher (Grades 9-12) 

Principal 

Board of Education Member 

Central Office Staff (Superintendent, Supervisor, DP?, etc.) 

7. _ , Student 

^* Partrnt (with children in school) 

^* - School Patron (no children in school) 

IC. ^ Other (Specify) 



I 

I 

8 
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EXHIBIT 3--Continued 



PART I 



Check Clio following educational needs according to 
the degree of attention vou feel should be given 
them in vov.v school at this time. Clicck (y) 
either More- Ai Lent ion . Present Attenti on, or Less 
Attention. CHECK OMY ONE DEGIIEE OF ATTENTION FOR 
EACH STATErQZNT OF NEED. 



2. 
3. 
A. 



) 

ERIC 



8. 

9. 
10. 
il. 
12. 
13. 



Need feu library books and reference 
materials 

Need for newspapctS and magazines 

Need for filns and filr.istrips 

Need for supplenoruary textbooks 

'■■'<■' pli.;:ical nodels of hunan 

a'l. ■".p., an! life, piiysicdl 
i;.<.'"j.rn:)!;;', et.c. 

Ne 'd for chares, pictorial diagrams, 
niaps, etc. 

Ueed for audio and video tape 
recordings j iJ records 

Need for corwiorc ial ly prepared 
overhead transparencies 

Need for manipulative materials such 
as alphabet blocks, slide rules, etc. 

Need foi workbooks, programmed 
learning materials, etc. 

Need for guidance and counseling 
services in tlie elementary school 

Need for guidance and counseling 
services i.i tlic ju-iior high school 

Need for guidance and counseling 
services in the high school 



More Presp.it Less 

Attention Attention Attention 



( ) 

( ) 

( ) 

( ) 

( » 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 
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EXHIBIT 3--Continued 



15. 

16. 

17. 
18. 

19. 

20. 

21. 
22. 

23. 

24. 

23. 

26. 

27. 

28. 
29. 
30. 



Need for [icalth and safety services 

Need for breakfast services for 
students 

Need for lunch services for 
students 

Need for transportation scr^'ices 

Need for welfare services such as 
clothing, e>eglasses5 etc. 

Need for hearing and speech 
correction se^^ vices 

Need for hone visitation and social 
work services 

Need for non-gJadco school programs 

Need for flexible scheduling of 
students in theii* daily programs 

rieed for longer school year for 
e lemont ar y pup i i s 

Need for logger school year for junior 
high or high school students 

Need for team teaching in whicli two 
or more teachers work to;^cLher 

Need for independent study time 
for elementary pupils 

Need for independent s tudy t ime 
for junior high or high school 
s t udent s 

Need for sma Her classes for 
elementary pupils 

Need for smaller classes for junior 
higli or high scfiool students 

Need for part-time attendance for high 
school students wlio need to help 
Support t hems e Ives 



More Present 
Attention Attention At. 
( 



( 
( 



t c rU iv 



( 
( 

( 

( 

( 

( 

( 

( 
( 
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31. 
32. 
33. 

35. 

36. 

37. 
38. 

39, 

40. 

41. 

42. 

43. 

44. 

45. 



46, 



47. 



Need for prc-firsl grade programs 
Such as kindergarten 

Need for improved programs in art 
and music 

Need for improved reading programs 

Need for improved English programs 

Need for improved mathematics 
programs 

Need for improved social studies 
program 

Need for improved science programs 

Need for improved physical education 
programs 

Need for improved vocational 
education program? 

Need for improved health, mental 
health, and sex education programs 

Need for new school buildings to 
replace present buildings 

Need for space additions to present 
bui Id i ngs 

Need to provide for pupil comfort such 
as heating, lighting, air conditioning 

Need tj remodel present buildings to 
provic.. for more Tlexibility 

Need to provide projection equipment 
such as movie, lilmstrip, and over- 
head projectors 

Need to provide equipment such as 
duplicators, printers, etc., to 
produce materials 

Need to provide gs-mnasium and play- 
ground equipment 
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EXHIBIT 3- -Continued 

More Present Less 

Attention Attention Attencion 
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EXHIBIT 3--Continued 



48. Need to provide se 1 ins true t ion 
equipment sucli as teaching machines 

49. Need to pi'ovide audio and video 
equipment 

50. Need to provide equipment for voca- 
tional and occupational education 

51. Need for d isseninat ion of school 
news in nev/spapcrs , radio, etc. 

52. Need fur public advisory groups to 
counsel board of education 

53. Need public advisory groups to 
counsel teachers concerning school 
improvement 

54. Need for PTA 

55. Need for greater use of human 
resources fron die community 
in the school program. 



More Present Less 

Attention Attention Attention 



( ) 



( ) 



( ) 
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EXHIBIT 3 Continued 
PART II 



Rank ihc tollowiiv.; six catcgoiies of needs aecorclLng I 

to the atientioa yon be 1 icvc sliould be given taem in I 

your school. Thai is, place a '4" before cho need ! 

you feel needs the most: attention, a '^T^ beiore the J 

second most critical need, . . . and a before the 1 

need you feel requ ires the least attention at this ' 

time. I 

I 



RANK 



1. Need for additional or different instructional materials. 

2. Need for more adequate buildings and/or equipment. 

3. Need for more appropriate or adequate curricula (course 
of study) . 

4. Need for organizing the school in different ways so 
as to group pupils differently, scheaule the time of 
pup iis differently, etc. 

5. Need for greater conimunity involvement in school affairs 
and more school -community communications. 

6. Need for more adequate non- ins truct iona 1 services for 
pupi Is such as health services, counsel ing, food services, 
transpor tat ion , etc. 
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EXHIBIT 3--Continued 
PART III 



This section is designed to obtain your opinion | 
of the adequacy of your school's orogram in 
meeting certain needs of learners'. Please check 
(V) whether you feel your school's prcgiam is 
Strong, Adequate, or Weak in meeting the follow- 
ing student needs; 



Strong Adequate Weak 

1. LEARNING SKILLS ( ) ^ ^ . . 
(Those skills necessary for learning 

the basic knowledge; e.g., reading, 
writing, speaking, listening, etc. . .) 

2. BASIC KNOWLEDGE ( ) ^ ^ ^ ^ 
(The knowledge in those areas commonly 

considered to be subject-matter.) 

3o BEHAVIORAL TRAITS ( ) ( ^ ^ ^ 

(Personal traits of persistence, dis- 
ciplined behavior, appreciation for 
the worth and contributions of others, 
etc. . .) 



^- PHYSICAL AND/OR MENTAL HEALT H 

(Knowledge, attitudes, and skills 
necessary for good physical and 
mental health.) 

5. VOCATIONAL KNOWLEDGE AND SKILLS 



( ) ( ) ( ) 



(The knowledge and skills related to 
the world of work to help one be- 
come economically productive and 
self-sufficient.) 

6. RECREATIONAL AND AVOCATIONAL 
KNOWLEDGE AND SKILLS 
(The learnings which enable one to 
make wise use of leisure time.) 



EXHIBIT 4 



LETCHER COUNTY SCHOOL SURVEY 

Dear Par^..t: 

This questionnaire is part of an effort to obtain important 
information concerning the Letcher County schools. The Letcher 
County Board of Education, with University of Kentucky help, is 
collecting information necessary for planning future programs for 
your schools. Such programs need to be developed with the desire 
and understanding of parents of the boys and girls who are being 
educa ted . Therefore, would ypu please fill out the attached 
questionnaire and r eturn it promptly to the teacher who sent It to 
Jdou? If, by some chance, you have received two or more copies 
of this questionnaire, fill out only one and return it and the 
others to your school. 

IT IS VERY IMPORTANT THAT YOU PROVIDE US WITH THE INFORMATION 
CALLED FOR IN THIS QUESTIONNAIRE. PLEASE TAKE THE TIME TO HELP 
THE BOYS AND GIRLS OF YOUR SCHOOL. 

THANK YOU FOR YOUR ASSISTANCE. 



16 



I 



17 



EXHIBIT 4— Continued 



PART I 



8. 



10. 
11 . 

12. 

13. 

14. 
15. 



Check the following educational needs according to 
Uio degree of attention feel should be given 

Lhcm m vmi) school at this time. Check (✓) 
cither More Attention, Present Attention , or Less 
Attention. CHECK ONLY ONE DEGREE OF ATTENTIoFfOR 



EACH STATEMENT OF NEED, 



More 
Attention 



Present 
Attention 



Less 
At tent ion 



Need for library books and reference 
materials 

Need for newspapers and magazines 

Need for films and filmstrips 

Need for supplementary textbooks 

Need for workbooks, programmed 
learning materials, etc. 

Need for guidance and counseling 
services in the elementary school 

Need for guidance and counseling 
services in the iunior high school 

Need for guidance and counseling 
services in the high school 

Need for health and safety services 

Need for breakfast services for 
students 

Need for lunch services for 
students 

Need for transportation services 

Need for welfare services such as 
clothing, eyeglasses , etc » 

Need for hearing and speech 
correction services 

Need for home visitation and social 
work services 



ERLC 
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EXHIBIT 4--Continued 



1(, 



19. 

20. 

:n , 

}. 
25. 



27. 



29. 



30. 



31, 



•52. 



Nt'od lor longer school year for 
1' I cmontarv ptip i ( 

Noed lor 1 onf^cr school year for 
junior high or high school students 

Need for smaller classes for 
elementary pupils 

Need for smaller' classes for junior 
high or high school students 

Need for part-time attendance for 
high school students who need to 
help support themselves 

Need for pre-first grade programs 
such as kindergarten 

Need for improved programs in art 
and music 

Need for improved reading programs 

Need for improved English programs 

Noed for Improved mathematics 
programs 

Need for improved social studies 
programs ^ 

Need for improved science programs 

Need Tor Improved physical education 
programs 

Need for improved vocational 
education programs 

Need for improved health, mental 
health, and sex education programs 

Need for new scliool buildings to 
replace present buildings 

Need for space additions to present 
buildings 



More 
Atlcnt ion 



Present Less 
Attention Atlcnt ion 



ERIC 
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EXHIBIT 4--Continued 



At toiiL lull At t u»n 



Nluu» (o prov^'Jo iov pnpri comfort 

sucli .IS honUtr",, lis^hLing, air 
coim! I I i >i t^^ 

Need (o lemoclcl pn'senf buildings Lo 

provide for more flexibility 

Need to provide' equipment for voca- 
^ ional and occupat lonal education . 

Need for dissemination of school 
news in newspapers , radio, etc . 

Need for public advisory groups to 
counsel board of education 

Need pub) ic advisory groups to 
counsel t achers concerning 
school im rovement 

Need for PTA 

Need for greater use of human 
resources from the community 
in the scfiool program 



( ) 



( ) 



ERIC 
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EXHIBIT 4--Continued 



PART U 

N vo,, (,> Mjoosc'\ which of the 1 m lowing needs \ 

wouM yoi< like to see attacked fir-.i? Second'^ Third'^ 
Fourlh? FifLh? Last? Read the six need statements/ I 
then pick out the one need which you feel should be ^ 
given <iLLe;ition first and place 1 before it. Then j 
pick out the one need which should be attacked as 
the second priority and place a 2 before it. Place 
a 3 beToro the third priority need, a 4 before the 
fourth priority need, a 5 before the fifth priority 
need, and a 6 before the need which yo.i feel should 
j be given tiie least attention and effor at this time. 



Need for ackl -lional or different instructional materials. 

Need for more adequate buildings and/or equipment. 

Need for mQ-c appropriate or adequate curricula (course 
of study) . 

Need for or-an-'zing the school in different ways so 
as to group pupils differently, schedule the time of 
pup i 1 s d ; rrcrei t i v, etc . 

Need for i\i-r.\iQv community' involvement in School affairs 
and more selu^o] -communi ty communications. 



Need foi more adequate non- ins truct iona i services for 
pupils sucii as h.ealth services, counseling, food 
services, t rmi.'.portat ion , etc. 



I 
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EXHIBIT 4--Continued 
PART III 



How well is your scliool serving the pupils of your 
community? Plcnse check (>/) each statement below 
accordin- to whether you feel your school is doing an 
•^Excellent," "Fair," or "Poor" job. 



Excellent Fair Poor 

Helping pupils acquire the skills 
necessary for learning, such as 
reading skills, writing skills, 

and speaking skills ( ) ^ j ^ ^ 

Helping pupils obtain knowledge in 
3ubjects or courses, such as history, 

mathematics, literature, and science ( ) ( ) ( ) 

Helping pupils learn to become 

responsible citizens ( ) ( j ^ ^ 

Helping pupils acquire the knowledge 
and skills necessary fo'' good physical 

and mental health ( ) ( ) ^ ^ 

Helping pupils gain an understanding 
of and skills in how to earn their 

living in the world of work ( ) ( ) ( ) 

Helping pupils who have special 
needs because they have physical 

or mental handicaps ( ) ( ) ^ ^ 

Helping pupils who have financial 

handicaps or special social needs ( ) ( ) ( ) 

Helping pupils learn how to get 
along with each other, have 

wholesome human relatione ( ) ( ) ( ) 
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EXHIBIT 6 
R/\NKING OF BASIC NEEDS CATEGORIES 





Elementary 
Teachers 


Secondary 
Teachers 


Parents 


Need 


N = 191 


N = 73 


N = 264 


Need for additional or different 
ins true t ional mater ia Is 


1 


3 


5 


Need for more adequate buildings 
and/or equipment 


2 


1 


i 


Need for more appropriate or adequate 
curricula (courses of study) 


U 


2 


4 


Need for organizini; the school in 

different ways so as to group pupils 
differently, sched'.Me the time of 
pupils differently, etc. 


3 


4 


6 


Need for greater community involvement 
in school a f [a i rs arxl more school - 
community comr!i'r^ i ca L ions 


0 


5 


3 


Need for more adcq.iace non- instruct ional 
services for pupils such as health ser- 
vices, counse 1 i ng , food services, 
transportation, etc. 


5 


6 


2 



Response Group Ranking 



EXHIBIT 7 
RESPONSES TO LEARNERS' NEEDS 



Teachers 





Elementarv Teachers N=191 


High School Teachers N=73 


S t rong 
N % 


Adequat'i 
N % 


Weak 
N % 


Strong 
N 7o 


Adequate 

N 7o 


Weak 

N 7„ 


LE.\RNING SKILLS 
(Those skills necessary foi 
learning tha basic know- 
iedj;e; e.g., reading, writ- 
speaking, listening, 

etc .) 


^8 25.1 


89 46.6 


i7 19.4 


15 20.5 


43 58.9 


14 19.2 


JiASiC KNOWLEDGE 
(The knowledge in those 
areas commonly considered 
to be sub iect-matter .) 


22 11.5 


124 64.9 


^6 13.6 


7 9.6 


50 68.5 


15 20.5 


BElLfWlORAL TRAITS 
(Personal traits of per- 
s i s Lence , d isc ip 1 i ned 
ht'havior, appreciation 

L lie wurun anu cunLi i 
buttons of others, etc.) 


81 42.4 


70 36.6 


?4 12.6 


40 54.8 


24 32.9 


8 11 .0 


PilYS'IGAL AND/OR MENTAL 

(Kiio',;l c'c! .;e , attitudes, and 
skills necessary for gooo 
pir/sical and mental healtti) 


of) 34.0 


98 51.3 


L2 6.3 


27 37.0 


41 56.2 


4 5.5 


VOCATIONAL KNOWLEDGE AND 
SKILLS 

(The knowledge and skills, 
r<.*lated to the world of 
v'<^rk to help one becomu 
economically productive 
and ^elf-sufficient.) ] 


n 59.2 


50 26.2 


9 4.7 


28 38.4 


3/ 50.7 


7 9.6 


RLCREATIOML AND A VOCATIONAL 


99 51.8 


62 32.5 


LO 5.2 


54 74.0 


17 23.3 


1 1.4 


KNOl^EDGE AND SKILLS 
(Tfie iea/'nings whicli en- 
rible one to make wise usv 
ol leisure time.) 



INSTRUCTIONAL PRACTICES 

v)bvlotisl;, a questionnaire cannot doternine fully what 
instructional practices teachers utilize in their classrooms, W,.at 
leachers do has been subjected to a considerable volume of research 
effort; some efforts using verbal analysis teciiniques, some employ- 
Li)^ video episodic procedures, others relying on skilled observa- 
iiOHc A carefull> designed questionnaire, however, can elicit 
1 t -.rouses from teachcM's and provide generalized profiles of typical 
teaching practices for use as a point of departure for discussion 
i'v! further claboratior of such practices. This questionnaire 
J'\signed by tin Burea-i of School Service (Exhibit 8) was intended 
f'-r this purpose. 

The Ins tr^iLl ional Practices Survey instrument consists of 
t ,jtv na j'^v secti^n^:, (') Pianr.iu^, (2) Classrooni Organization, 
(3) In- trucLiou. A sirr»plc froqi:enc> scalir^ f(^rmat is used, 
«1 i!u> tabulation (^l rc^|." se-> u'^ simple frequency counting, 
Lxiibits 9-16 illi^.^ratc inn; lo array the data \ield from the 
cH'rM' -u tration of Liu i ns t rum^'Mi t , 
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EXHIBIT 8 



INSTRUCTIONAL PRACTICES SURVEY 



This survey instrument is designed to obtain information 
concerning some of the instructional practices of your 
school. Your response to this instrument will help pro- 
vide the basic information necessary for planning for 
school improvements. Therefore, will you please give 
thoughtful consideration and response to each item? 



PLEASE RESPOND TO ALL ITEMS 



Name of School 



School District 



CHECK ( V) THE APPROPRIATE IDENTIFICATION FOR YOU. 
Check onlv one . 

I. Elementary Teacher (Grades 1 - 6 or I - 8) 

2. Junior High Teacher (Grades 7-9) 

3. High School Teacher (Grades 9 - 12) 
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EXHIBIT 8--Continued 

SECTION r PLANNING 

I. Teachers generally use some guide in planning classroom Instruction. 
Chock the frequency with which you ordinarily use the following: 



Occas i on - Rarely 
Always Usually ally Never 



1. 


Ad op t ed t ex t b ooks 






( 


) 


( 


) 


( 


) 


( 


) 


2. 


Other textbooks 






( 


) 


( 


) 


( 


) 


( 


) 


3. 


Guides developed by 


you 




( 


) 


( 


) 


( 


) 


( 


) 


4. 


Guides developed by 


your 


school 


( 


) 


( 


) 


( 


) 


( 


) 


5. 


Guides developed by 


your 


school 




















d istr ict 






( 


) 


( 


) 


( 


) 


( 


) 


6. 


Other: 






























( 


) 


( 


) 


( 


) 


( 


) 



11. Teachers generally prc-dctermine the central focus of instruction : i.e.. 
they plan with certain general objectives in mind. Check the frequency 
uith which the following objectives apply in your planning effort: 



7. Have all pupils attempt to learn 
the same information or skills 

8. Have all pupils study the same 
information or skills, but learn 
these in varying degrees 



Occasion- Rare:., o. 
Always Usually ally Never 



()()() ( ) 



()()() ( ) 



9. Have all pupils try Co learn 

the same information or skills, but 
use different materials to acquire 
these 



( ) ( ) ( ) 



( ) 



10. Differentiate the concepts, in- 
formation or skills to bo learned 
in terms of the differences among 
pupi Is 



( ) ( ) ( ) 



( ) 
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EXHIBIT 8 --Continued 



111. Ti'cichoii. u.t'* n variety of devices and stralei^ics to plan instruction, 
Chock t(K'' iruquLMicy with which you employ the lollowing: 



11. Written lesson plans are devised 

12. Behavioral objectives are written 

13. Textbook manuals are followed 



16. 



Cumulative records are consulted 



15. Pupils help plan 



Otlier teachers are consulted 



Occasion- 
Always Usually ally 



Rarelv < 
Neve r 



SECTIOri II 



CLASSROOM ORGANIZATION 



Assumini: that you change the organization of your classroom to fit 
changing circumstances, check the frequency with which you use the 
following organizational structures; 



17. Pupils are taught as a total 
group 

18. Pupils are sub-grouped within 
the classroom 

19. Pupils are grouped with pupils 
from other classrooms for 
common inst rue t i on 



Always 

( ) 
( ) 



Usual 1 V 



Occas ion- 
ally 



( ) ( ) 



( ) 



Rarel V 
Never 



( ) 
( ) 

( ) 



\ 
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EXHIBIT 8--Continued 



II» Assuming ihat pupils arc sub-grouped within your classroom somc»times. 
what criteria arc used for such grouping? Check the frequency with 
which you use the following: « 



20# Achievement levels as determined 
by standardized test 

2I# Achievement levels as determined 
by observation and diagnosis 

22# A combination of standardized 

testing and teacher observation 

23* Interests of pupils 

24, Capability of pupils in working 
independently 

25» Other: 



Always Usua 



Occasion- Rarely or 
ly ally Never 



SECTION III INSTRUCTION 

I. The following describes some typical practices in instruction. Check the 
frequency with which these are used by you# 

Frequent Occasional Rarely Followed 
Practice Practice Practice 

26# Pupils are given the daily 

assignments and on the follow- 
ing day there arc class dis- 
cussions of what they have studied • ( ) ( ) ( ) 

27. Pupils arc given long-range 

assignments and daily discussions 
of learning and progress are 

carried on. ( ) ( ) ( ) 

28* Study and work assignments are 

identified by pupils in relation 
to a framework suggested by the 
teacher and ttic outcomes of these 
assignments are synthesized In 

classroom discussions* ( ) ( ) ( ) 
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EXHIBIT 8 -Continued 



29* 



F rcquent 
Practice 



Pupils arc prc-ttistec! to 
dctormifie i ndividtial needs in 
relation to a concept or skill 
area, individual study assignments 
are either pupil or teaclier 
identified, and post-testing is used 
to assess the learning progress of 

s ( 



piipil 



30. 



After a pupil has his learning 

assignment, he may he excused 

froyi t\\Q classroom to go else- 
where to study. 



( ) 



Occnsiona 1 
Px act ice 



( ) 



( ) 



Rarely Fo] lowi- 
Pracl i CO 



( ) 



( ) 



II. Check the frequency with which you use the following media; 



31. Textbooks 

32. Films 

33. Fi Imstrips 
3^* . And io tapes 

35. Video tapes 

36. Workbooks 

37. ITV 

38. Chans or graphics 

39 . Mode I s or man ipu lat ive 
mat or 3 a Is 



Daily Week 

) 
) 
) 
) 
) 
) 
) 
) 



Occasion- 
ally 



Rarely or 
Never 
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EXHIBIT 8- -Continued 



III. Teachers are guided in their instructional efforts by the beliefs they 
hold about tcacliing, pupils, curricula, et cetera. Check the intensity 
of your beliefs concerning tne following: 

Strongl> Strongly 
Agree Agree Disagree Disagree 

40. There is a specified amount 

of learning material that should 
be taught at any given grade 

level or subject area. ()() () () 

41. At least ten percent of pupils 
can be expected to progress 
satisfactorily if they are 
permitted to study independently 
and not be forced to participate 

in all class activities. ()() () () 

42. All any teacher can do is 
identify the levels of pupils 
in any given subject or area 
and try to teach them from 

this base point. ()() () () 



Thank you for your cooperation. Please return this completed form to your 
pr Lnc Ipal . 



Bureau of School Service 
College of Education 
University of Kentucky 
Lexington, Kentucky 40506 
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INSTRUCTIONAL ORGANIZATION 

Among several important factors, effective program planning and 
development requires: (1) knowledge regarding the primary types of 
organization and procedures currently in use and (2) knowledge regarding 
the professional staff's perceptions as to possible directions for 
program modification and change. 

The Instructional Organization Questionnaire (Exhibit 17) may be 
used to obtain these kinds of information from the professional staff 
of any school system making preparations for program modification or 
change. Individuals respond to each of the items in the questionnaire 
as to: (1) the presence of the type of organization or procedure de- 
scribed in their school and (2) their own attitude toward the type of 
organization or procedure described. 

Persons utilizing the Instructional Organization Questionnaire 
may desire to add or delete items to make the instrument more appro- 
priate for the needs of their specific needs. 

Data collected via the Instructional Organization Questionnaire 
may be easily hand- tabulated and arrayed in usable form. Exhibits 18 and 
19 are illustrative of how such data might be presented for interpretation. 
The graphing technique shown in Exhibit 19 provides an excellent picture 
of a professional staff's perceptions of the desirability of the type of 
organization or procedure ir Question thereby suggesting the more 
feasible directions for change. 
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Summary 

The instrument discussed in this section provides a relatively 
simple method for obtaining information on the perceptions of staff 
members regarding possible directions for program change. Such infor- 
mation should provide valuable assistance to those responsible for 
program developmo.it and improvement. 



EXHIBIT 17 



INSTRUCT] 0:.AL OPsCAN-IZATION Ql'tSTIONNAI RK 
Teacher's Copy 



School 



Teacher 



vo^ nrr ^^^^P^^d each of the follc.ing item, in two ways. First, are 

sc3'^''r ^ ;r . ^yP" organization or procedure in yo^r 

us. nJ'.K ^ ^^"^ personal reaction concerning the use or potential 

use ot this type of organi;:ation or procedure in your school? 



Presence in 
School 



Personal Reaction 
Regarding Use 



Circle the appropriate numeral 
In the left margin 

typically make use of this 
type of organization or 
procedure . 
2--I use this type of organization 
or procedure only with a few 
students or on an experimental 
basis. (Please indicate on the lines 
below each item the curriculum areas 
and approximate number of students 
involved) . 

do not make use of this 
type of organization or 
procedure . 



Circle the 'appropriate symbol 
in the right margin 

PS--Favor strongly 



F--Favor 



U--Undecided 



D--Dislike 



DS--Dislike strongly 



12 3 



The usual grade level, self-contained class room type 
of organization. 



FS F U D DS 



2. Homogeneous grouping of children within a given grade FS F U D DS 
level on the basis of some established criteria, i.e., 
reading ability, I.Q., social maturity. A given 
teacher would then teach grade la, lb, Ic; 2a, 2b, 
2c, etc. 



12 3 



3. 



A flexible grouping system where children within 
a given grade are grouped and regrouped frequently 
and variously for different subjects and instruc- 
tional objectives. 



FS F U D DS 



1 2 3 
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4. 



A type of multi-grade grouping where children from 
two or more grade levels are gr )uped for the year 
in a self-contained classroom under one teacher. 



FS F U D DS 



I 

I 



.3 



EXHIBIT i;--Continued 



I 

i 



1 2 3 



A type of multi-grade grouping where children from 
two or more grade levels are grouped and regrouped 
frequently and variously for different subjects and 
instructional objectives. Different teachers would 
be responsible for selected portions of a student's 
program. 



FS F U D DS 



1 2 3 



6. 



An ungraded plan where children are grouped for the 
year according to some established criteria such as 
ability, or social maturity- Instruction takes 

place in a self-contained classroom setting. 



FS F U D DS 



1 2 3 



An ungraded pLm whore children are grouped and re- 
grouped frequently and variously for different sub- 
jects and instructional objectives. Different teachers 
would be responsible for selected portions of a student's 
day-to-day prograni and the groups of which he is a 
member at a given tine would be based on the student's 
needs, interests, and abilities and the competencies 
and personalities of the teachers involved. 



FS F U D DS 



12 3 




8. 



A semi-deoartmentalized plan where children receive FS 
most of tneir instruction from a homeroom teacher but 
certain specialized areas such as art, music or 
science are taught by a special teacher. 



F U D DS 
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EXHIBIT 17- -Continued 

A fully dcp.irLr.icnt.ili^iecI plan dcsii;ned to take m.ix- FS F 11 D nq 
Inuim ndv.nt.i^c of the subj.ct matter ^pec inl i;:at ions 
of teachers. 



2 3 10. A track system where certain relatively standardized FS F U D DS 
patterns of subjects are established. One group of 
students takes a college prep pattern, another a 
vocational pattern, etc. 



2 3 11. A system of "contract learning" wherein students FS F U D DS 

enter into a contract with the teacher to master a 
given amount of subject material. Usually the 
successful accomplishment cf the contracted work 
Is recognized by some form of extrinsic reward. 



2 3 12. A "team teaching" approach with two or more cooperat- FS F U D DS 
ing teachers working and planning together. 



2 3 13. A "team teaching" approach with a master teacher and FS F U P DS 
one or more teachers working under her direction. 



1 2 3 



EXHIBIT 17--Continued 



14. A "team teach in^;'' approach using botli certified and FS F U D DS 
non-certified personnel in the instructional program-- 
a form of differentiated staffing. 



12 3 15. A "teacher-as-consult,int" approach where teachers FS F U D DS 
have a minimum of regular class sessions, spending 
most of their time in consultation with individuals 
and small groups. Such a program could begin in 
the fir;;t grade and continue on throughout the 
student ^s secondary education. Emphasis is on 
providing the student with Increasing amounts of 
free time for self-directed learning. 



12 3 16. A type of classroom procedure wherein students are FS F U D DS 
systematically and regularly utilized in the Instruc- 
tion of other students. 



12 3 17. A modular form of flexible scheduling with small FS F U D DS 

time modules which may be put together for longer 
periods of instruction. (Many such programs use 
20 minute modules. These modules may be combined 
to form 40, 60, or even 80 minute blocks of instruc- 
tional time according to program demands.) 
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E X H I B I T--I9 
INSTRUCTIONAL ORGANIZATION ET.EMENTARY SCHOOLS 



Item 



Percentage 



1. The usual grade level, self-contained 
classroom type of organization. 

2. Homogenous grouping of children vtthin 
a given grade level on the basis of some 
established criteria, i.e., reading ability, 
I.Q., social maturity. A given teacher 
would then teach grade la, lb, Ic; 2a, 2b, 
2c, etc. 

3. A flexible grouping system where 
children within a given grade are grouped 
and regrouped frequently and variously for 
different subjects and instructional ob- 
jectives . 

4. A typj of multi-grade grouping where 
children from tw^ or more grade levels are 
grouped for the year in a self-contained 
classroom under one teacher. 

5. A type of multi-grade grouping where 
children from two or more grade levels are 
grouped and regrouped frequently and var- 
iously for different subjects and instruct- 
ional objectives. Different teachers would 
be responsible for selected portions of a 
student 's program. 

6. An ungraded plan where cH"ildren are 
grouped for the year according to some es- 
tablished criteria such as ability, I.Q., 
or social maturity. Instruction takes 
place in a self-contained classroom setting. 

7. An ungraded plan where children are 
grouped and regrouped frequently and var- 
iously for different subjects and instruct- 
ional objectives. Different ^eachers would 
be responsible for selected portions of a 
student *s day-to-day program and the groups 
of which he is a member at a given time 
would be based on the student's needs, in- 
terests, and abilities and the competencies 
and personalities of the teachers involved. 




lOO 
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EXHIBIT 19--Cont:iaued 



Item 

8. A semi-departmentalized plan where chil- 
dren receive most of their instruction from 
a homeroom teacher but certain specialized 
areas such as art, music or science are 
taught by a special teacher. 

9- A fully departmentalized plan designed 
to take maximum advantage of the subject 
matter specializations of teachers. 

10. A track system whare certain relatively 
standardized patterns of subjects are es- 
tablished. One group of students takes a 
college prep pattern, another a vocational 
pattern, etc. 

11. A system of "contract learning*' where- 
in students enter into a contract with the 
teacher to master a given amount of subject 
material. Usually the successful accomp- 
lishment of the contra'^ted work is recogniz- 
ed by some form of extrinsic reward. 

12. A "team teaching" approach with two or 
more cooperating teachers working and plann- 
ing together. 

13- A "team teaching" approach with a ma:^- 
ter teacher and one or more teachers work- 
ing under her direction. 

V:,. A "team teaching" approach using both 
certified and non-certified personnel in 
the instructional program--a form of differ- 
entiated staffing. 

15. A "teacher-as-consultant" approach 
where teacher, have a minimum of regular 
class sessions, spending most of their time 
in consultation with individuals and small 
groups. Such a program could begin in the 
first grade and continue on throughout the 
student's secondary education. Emphasis is 
on providing the student with increasing 
amounts of free time for self-directed 
learning. 
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EXHIBIT 19--Continued 



I 



Item 



16. A type of classroom procedure wherein 
students are systematically and regularly 
utilized in the instruction of other stu- 
dents . 

17. A modular form of flexible schedulxng 
with small time modules which may be put 
together for longer periods of instruction, 
(Many such programs use 20 minute modules. 
These modules may be combined to form 40, 
60, or even 80 minute blocks of instruct- 
ional time according to program demands.) 
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STUDENT PERCEPTIONS OF THE SCHOOL 

Following arc three instruments used in the study. Two of these are 
captioned; YOUR SCHOOL DAY. 

The first, tU' onlv one page, is for grades 5-8.. It provides for 
an eight-period da^ . If the sctiool day has fewer or more periods it 
should be modified accordingly before being reproduced, or special in- 
structions given to students as it is administered. (Also, the lunch 
or homeroom period may be out of place.) It is meant to evoke the 
student's verhaiiz.ed perceition of what his school day is like. Since 
it asks him to report on events of the immediately previous day, it 
should not be administered on Monday, or any day following one when there 
was no schoo 1 . 

The second YOUR SCHOOL DAY form (6 pages), for high school freshmen, 
sophopores, and jnmnrs, provides for a six-period day, and likewise 
should be modi Lied if the schedule ir less or more periods, or lunch or 
homeroom period.-> out of place.^ In addition ti> obtaining the information 
sought in the elementary form, this one is meant to identify role exper- 
iences tiie sciiool provides students and the classes or activities which 
supply those experiences. 

The form, WHAT ASSIGNMENTS ARE MOST EFFECTIVE? (18 pages) is for 
seniors. It attempts to get students* perceptions of: 

1) What the assi;;nments were like which liave challenged them most, 

as well a.s VN^hic'n seemed to them the greatest waste of time, during 
their hi[;h school careers. 

2) What arc the "high points" and the "low points" of their high 
school careers . 

52 



3) What activities they have been in during the past and current 
year, and the degree of their invol vement--whether as observers, 
active participants, or leaders. 

4) What role experiences they have had in school (as for the form 
used for freshmen, sophomores , and jun iors , 

These forms should be administered to students under supervision, 
with the monitor, ordinarily or teacher or guidance counselor, to answer 
questions, or in the case of extremely poor readers, to help them inter- 
pret questions. Particularly in sections of the form for seniors it is 
important to have them note instructions against checking more than one 
answer to a question. 
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E" X H i B I T 20 

YOUR SCHOOL DAY--For Bureau of School Service, University of Kentucky 

What grade are you in? . Date today . Sex? £J Boy. O Girl, 

Name of your school: 

How good is your memory? Can you remember what you did from when you left home 
for school yesterday to when yoa got back? We are trying to get a picture of what your 
•chool day is like. We want you to tell us briefly what activities you are in for a 
sample day, which in this case should be yesterday. 

Approximate time you left home: . Row did you get to school (walk, 

bus, ride with friend, etc.)? 

What did you do in school each period? What subject did you have? Did you 
recite, or study? Did you write, or discuss, do problems, experiments, etc.? 

Subject What you did 

Opening or "Homeroom" 
Period 



, First Period 
Second Period 
Third Period 
Fourth Period 
Lunch Period 
Fifth Period 
Sixth Period 
Seventh Period 
Eighth Period 



After school (Play? Work? Study? etc.?) 



Approximate time you got home: How did you get home (walk, bus, ride with 

friend, etc.)? 



Do you have any part-time work, at school, at home, elsewhere? When, how much, and 
where? 



How about lessons to do at home? Did you do homework? On What? How Long? 



EXHIBIT 21 

YOUR SCHOOL DAY--For Bureau of School Service, University of Kentucky 

What grade are you in? . Date today ^ . Sex? / Boy, / / Girl, 

Name of your school: ^_ 

How good is your memory? Can you remember what you did from when you left home 
for school yesterday to when you got back? We are trying to get a picture of what your 
school day is like. We want you to tell us briefly what activities you are in for a 
sample day, which in this case should be yesterday. 

Approximate time you left home: . How did you get to school (walk, 

bus, ride with friend, etc.)? . 

What did you do in school each period? What subject did you have? Did you 

recite, or st^'y? Did you write, or discuss, do problems, experiments, etc.? If the 

period was an activity period that day, indicate what activity you were in. 

Subject What you did 

Honeroom and/or 

activity period 



First period 

Second period 

Third period 

Fourth period 

Homeroom and/or 
lunch period (may be 
before or after 
fourth period) 



Fifth period ^ 

Sixth period 

After school (Play? Work? Study? Sports? Etc.?) 



Approximate time you got home: How did you get home (walk, bus, ride with 

friend, etc.)? . . 

Do you have any part-time work, at school, at home, elsewhere? When, how much, and 
where? 



How about lessons to do at home? Did you do homework? On what? How long? 
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EXHIBIT 21--Continued 

TYPES OF ASSIGNMENTS YOU HAVE HAD * 
If we analyze the assignments teachers give their students, we find 
them falling somewhat into types-- though many fall between types too. 

Below are some types of assignments teachers give, with made-up 
labels for each type. Notice that these types are not pure , that teachers 
will blend types in an assignment. Please try, however, to think of those 
you have had which are closest to each type. Notice that they are arranged 
as a "scale" between two extremes, the first being one end of the scale, the 
last the other end. 

The Do-this-now type. For example: "Do problems (or exercises) 3 
and A on page 65 and turn them in at the end of the period." 

I 

The Do-something- if -dnd-how-you-wish type. For example: "Choose 
your own subject and write (or prepare an oral report) to be 
completed before the term is out, if you would like, for 
extra credit." 

Notice that the first tells you exactly what to do and when to do it. 
The last leaves a great deal up^ to you--letting you decide what , how, and in 
great part when to do it. 

Please look over this list and try to remember what assignments you have 
had since school began this fall which might be classified by these types and 
estimate how often you have had each type and in what subjects, as called for 
in the table. 
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EXHIBIT 21--Continued 



TYPES OF ASSIGNMENTS YOU HAVE HAD THIS FALL 



Types of Ass i ^^nmcnt'; 


In What Subjects 


Rou^hlv How Often 


Daily 


Wecklv 


Seldom 


None 


a) Do-this-now type: 

You wore told exactly what 
to do and how and when to 
do it, and instructed to 
start immediately. 












b) Do- this-bv-a-^iven- 1 ime type : 
You were given a deadline, 
with time to do a good job, 
and told exactly what to do 
and how to do it. 












c) Choose-ivhat - to-do-wlthin- 
limits type: 
You were to do a project of 
your ov;n choosing, with reason- 
able deadline for deciding 
what your project would be 
and how you would do it under 
rather strict guidelines, 
then given enough time to 
do it. 












d) Choose- i t -your scl f-aad-^et-help- 
if -you -need- it type : 

You were to do a project of 
your ov;n choosing, v/ith a 
reasonable dcc^dlinc, and 
expected to call upon the 
teacher only if you felt the 
need for help* 












e) Do-lt-a] l-yourself-butl type: 
You were to do a project of 
your own choosing, in your 
own way without help--with a 
strict requirement that it be 
done by a set time^ usually 
well ahead . 












f) Do-soracth ing-i f-and -ho\;-you- 
wish type: 

You were to do a project in 
your own way and only you 
wished--and get help from any- 
one, including the teacher-- 
and turn it in sometime before 
the end of the term (if you 
wished extra credit). 













58 

EXHIBIT 21--Continued 

ROLES YOU HAVE HAD IN SCHOOL 

All of us find ourselves in various roles or assignments. We must wear 
various **hat;s," depending upon what is required of us in life. Sometimes we 
are leaders, sometimes followers; sometimes we are getting others to work with 
us--organizcrs or coordinators. School is a place to learn how to fulfill 
various roles, to develop our resourcefulness in doing various kinds of jobs, 
both for satisfactions now and in the future. Some of these roles come because 
of class assignments, or in outside-class activities when we are selected or 
elected, or when we just happen tO be there when needed. 

Below are some roles in which you may or may not have found yourself in 
connection with school, either in class or in out-of-class activities sponsored by 
the school, (Remember, we are thinking of both,) Please check those you have 
found yourself in--regardless of how well you may fe^l you performed in those 
roles--since school began this fall. Then write in the name of the course or 
activity in which you were placed in that role. 

Since Si-hool began this fall, which of the following have you been? 
Please check: 



Role 


Check 
Here 


In what activity or course 
were vou given this role? 


Executive, manager, or 
director 






Chairman, or one who presides 

over ;^roup which decides matters 






Salesman, promoter, 
campa i ;^ner 






Assistant to someone, with little 
or no authority yourself 






Work with others under direction 
of someone 






Onlooker, spcctaror, listener 






0rynni7,er, coordinator, liaison 
person, arranger 







(Continued) 



59 

EXHIBIT 21--Continued 





Check 
Here 


In what activity or course 
w^-tc yuu f^j.vt:ii Lnj.b ruic-. 


Judge, referee, or umpire 






Reporter or cocmentator 






Inspector, reviewer who **passes 
on" or approves or re i ec ts 






Secretary, recorder, accountant 




\ 


Editor of paper, magazine, 
or book 






Host at affair 






Master of ceremonies, announcer, 

\J L JL 1 1 L Jb Um U L. t: Jb 






Artist (picture or sculpture. 






Team member 






Teacher, or coach 






Guard or policeman 






Parent (or substitute 
for parent) 






Expert , consultant , 
advi ser 




\ 


Musician performing alone 
or in small j^roup 






Musician in band , 
orchestra or chorus 






Actor (in plav or readinp;) 







(Continued) 
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EXHIBIT 21 --Continued 





Check 
Here 


In what activity or course 
were you given this role? 


Dpcicrnrir- nlflnnPT* flrpfTiTort lOf S. 

LJ\^ Sl^LLlLl.^ L/XCllllICi.^ Cli.l>.lll^V-V^^ ^1^^ Ok 

piece of furniture, a float, a 
display, a building, a play- 
ground, etc.) 






Riiil dpr mA^pr dp^^iori executor- 

creator (of a piece of furniture, 
a float, a stage set, a new tool, 
etc.) 






Mpr^^^l^nr rVi i ^ r ^ r>r nPflfP—mfllcPr 

i XCVi ^ GL\^\J L , aLUi.L.LaL.^'L , pc>aL.C> Ilia IV ^ L. , 

negotiator, (a "go-between** who 
helps others agree to something) 






OrtoooT*/^K»ov cloiit't^ P V r\ 1 V P V 
iVUb Ca L CncI , b 1 CU L n , CApiULCL , 

detect ive--who "tracks down" 
solutions to problems (of any 
kind) 






Critic, advisor, couns elor--who 
evaluates what others do, 
presumably to help them do 
better 






Other roles you can think of 
not clearly indicated here 
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EXHIBIT 22 
WflAT ASSIGNMENTS AIIE MOST EFFECTIVE? 



Dear Scliool Senior: 



Now that you are in your senior year in high school, you should be able to reflect a 
bit rcgarduig the value of your study experiences. We should like to have your help 
in a small study aimed at improving the school program. We hope you will look back 
oyer the class assignments you have had as a high school student and give us the benef 
of youi judgment. Here is the idea: 

We want to know what kinds of assignments generate the most learning, since 
getting the student to learn something is the real purpose of every assignment 
a teacher makes. You have, no doubt, had many little and short-term assign- 
ments--l ike : 

"Do probUms 3 and 4 on page 65 and turn them in at the end of the period." 
And you've had some of the opposite type too: 

"Do a term paper on a subject of your choice, and turn it in before the 
last week of the course." 

(Probably, also, you've had assignments in between , which made you plan ahead 
more or less and which gave you more or less details about what to do. There 
seem to be advantages favoring all kinds oi assignments, but your report may 
suggest what kinds need more, and what kinds less , emphasis.) 

Here are some questions we hope you will answer for us r 

1) What assignment in a course which you had since you became a high school 
student challenged you, taught you the most and gave you the greatest 
feeling of pride in what you had done when you completed it? Please 
describe here briefly this assignment and what you did to fulfill it: 



2) How did you feel about this assignment when you first got it: 

L / Enthusiastic. I / **Just another assignment." / 7 Uneasy at the 

prospect. I / Disliked the whole idea. 

3) All of us as students get some assignments -which turn out to be a waste 
of time. Can you think of such an assignment you have had? If so, 
please describe it briefly and explain what you did chat was a waste 

of time? 
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EXHIBIT 22--Continued 

4) What was your attitude toward this assignmenr when you first got it: 

I / Enthusiastic. £ / "just another assignment/' 

I / Uneasy at the prospect. £ / Disliked the whole idea. 

What are the characteristics of the two assignments you have just described--the 
one which challenged you the most, and the one which was a waste of time? 

Please indicate which types they most nearly fit (realizing they may not fit 
exactly) as viewed in the three questions which follow. 



(13) 



5) Type according to task requirement? 



(Check only one) (Check only one ) 
Most l\ke the Most like the 
assignment which assignment which 
challenged you was a waste of 
most: tliag. 



A) Do-this- this-way type: 

You were told exactly what 

to do and how and when to 
do it. 

B) Problem type: 

You were given a problem to 
solve or a question or 
questions you were to answer, 
with rathar clear guidelines 
but responsibility for the 
job left to you 

C) Exploration type: 

You were given or chose a 
subject to explore, with 
loose guidelines if any, 
and considerable freedom to 
follow your own interests and 
do the job as you wished. ^ 



1—1 



(14, 15) 



ERJC 
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EXHIBIT 22-- Continued 



6) Type according to time allowed^ 



(Check only one) (Cli :k only one) 



Most like the 
assignment which 
challenged you 
most 



A) Short-range (at end of period 

or up to ten days) 

B) Medium-rang e (more than two 

weeks but less than term) 

C) Long-range (any time before end 

of term) 



LJ 

"7 



Most like the 
assignment which 
was A tjflfitp of 



LJ 
~J 



(16, 1?: 



7) Type according to teacher's role? 



(Check only one) 



Most like the 
assignment which 
challenged you 
most 



(Check only one) 



Most like the 
assignment which 
was a y/asj:^ of 
timp. 



A) Teacher -d irected type: 

Teacher was explicit and 
exact in specifying each 
step you 'c, 

B) Teacher-a -close-prompter type: 

Teacher urged yoff to get on 
with the job and checked to 
make sure you moved it along 
and got any help you needed, 

C) Teache r-avai lab le- if -needed type: 

Teacher left you alone for the 
most part, but was available 
when you wished help and willing 
to give you advice when you asked. 

D) Lef t-on-your-own *:ype: 

Teacher offered little help, made 
you feel you should "carry the 
ball'* yourself, and left you (or 
forced you) to make most of your 
own decisions about how to do 
Che job. 



J— I 



I (18, 19) 



ERIC 
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EXHIBIT 2? -Continued 

After you finished the ass igmncnts — that is, the most challenging one, and the one 
^^^^'^ a waste of time--what happened? That is, what "feed-back" did the teacher 
give you regarding what you had done for each of them? 

(You may check more than one here-- 

check means yes,) 

8) How teacher followed up on what you Most like the Most like the 

had done: assignment which assignment which 

challenged you was a waste of 



most 



A) You never got a grade for the job 

and you never found out what the 

teacher thought of it. / / / / 

B) Teacher returned your work with a 

grade on it or told you the grade, 

but nothing more. / / / 

C) Teacher displayed or reported your work 

so others vould know of it. I / / / 

D) Teacher referred to good (or bad) 

elements of your work as an 

example before the class. / / / / 

E) Teacher conferred with you personally 

about strengths (or weaknesses) 
in the job you had done and showed 
conscientious interest in the out- 

comes of your study. ]_! £j ^^o, 21) 

Assignments vary in another way. Some are to be done entirely alone--as 
an individual. Some allow work with others, or require work with others-- 
are team projects, or assignments which cannot be done without the help of 
others. Some leave a person in a lonely positioii--as the judge who must de- 
cide the fate of a man who has confessed to a capital crime; others provide 
the "security" of numbers--as members of the jury who can share responsibility. 
Even in team activities, there are points of being alone--i.e., when you get 
a solo part in the orchestra, or a high fly comes to you in the outtield, or 
when you are made chairman of the committee and must report to the clans. 
Generally, however, team members share , rather than take responsibility 
separately . 

Still reflecting upon what kinds of assignments have taught you the most, how 
would you describe the assignments you mentioned in questions 1 and 3, the .one 
which challenged you the most , and the one which was a waste of time ? 
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EXHIBIT 22- -Continued 



(Check only one) (Check only one) 

9) Continued Most like the Most like the 

assignment which assignment which 
challenged you was a waste of 
most time 



A) You worked alone, seeking out sources 
(books, museums, libraries, businesses, 
people to interview, etc) on your own 
as necessary to carry out your assign- 
ment . 



B) You got help from your teacher--or 
others such as parents or older brothers 

or sisters who could advise you-"but only 

for suggestion s, not directions . / / / 

C) You were part of a committee or group and 
you all worked together, with each getting 

credit separately for his part in the 

project or effort, / / 

D) You were part of a group (or "team") and all 
shared in the credit or blame for the per- 
formance of the group, with no one singled out 

for credit or blame. I / / (22, 23) 
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EXHIBIT 22— Continued 

il) Now, again reflecting upon your total time in high school, what experience 

( in class or out ) do you regard as the high point of your high school carcor 
so far? What happened? What did you do? What was the situation? Why did 
It really mean so much to you? Please describe in a few words: 



12) Again reflect ing--what has been the "low point" in your high school experience 
when you were most frustrated, or disappointed, or embarrassed, or just bored?. 
What happened? What did you do? '/^hat w£s the situation? In class or out? 
Please describe briefly: 
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EXHIBIT ?.2- -Continued 



13) 



Wlidt do you think of vou..-sGlf ? 



Each of u. has certain feelings, ideas, opinions about himself. There are 

L ;n'of"a:v^"ct"'%"^'^ ^" -^^^ ^" 

word on t!,e Lff ' ^^"^^^"2 high importance to the 

put a^'-X • fh , ''"' '^ ^^^^ ^'^""'^ yourself. If you 

Th^ :ork'c6^:hf r"i ^t P^t^a^n V "in^^^ oT"^^^ ^""^ ^^^^ 

sc-ilr i^ mP.nc " ^ column near the center , of the 

M,,-r,i youiscit as being highly useful; second column, quite 

^ic^. third means ,,^s^- fourth-neither useful nor useless : fifth- 

P'^*^^" ^^^-^i^- q^- i ^C u,,,W,. ; and the seven th--7^^ili£;i,^useless. 

Please place an "X" i. one column for each set of words, using your own 
honest judgment of ^^ourself and not considering what other peopL Ly "hink 
Of you one way or the other: ^ ^ «-ninK 



1 



3 



Useful 
Pleasant 
Beneficial 
Good 
Interesting 
Fair 
Easy 
Rewarding 
Satisfactory 



Useless 
Unpleasant 
Harmful 
Bad 

Boring 

Unfair 

Difficult 

Unrewarding 

Unsatisfactory 



(66-67) 
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EXHIBIT 22--Cont:inued 
1^) What do you think of your school? 

Each of us has certain feelings, ideas, opinions ^hout his school. There are 
seven points m ihc bcnle beiow. If you put an *^X" mark in the number 1 
column of any set of words, it means you are placing high importance to 
the word on the left and ihat you tend to feel "good" about your school. 
If you put an "X" in tiie last column, it means you see your school as being 
more- like the word to the right. If you put an "X" in a column near the 
center of the scale, il means you see your school as being either like the 
word tu the left or I ike ttie word to the right. 

For example, let us Lake the pair *'useful--useless An "X" in the first 
column moans you ^c2 your' school as being highly useful ;' second column, 
quite iKseful ; third means useful '; fourth--ne ither useful nor useless ; 
f if th"' partl^ useless ; sixth-' quite useless ; and seventh-^ comp letel y useless . 

Please place an *'X" in one column for each set of words, using your own 
honest judgment of your school and not considering what other people may 
think of it one way or the other* 



Useful Useless 

Pleasant Unpleas.-^nt 

Beneficial Harmful 



Good Bad 

Interesting; Boring 



Fair Unfair 

Eas\ Difficult 

Rewarding Unrewarding 



Sat is factory 



Unsat isfactory 



(68 
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EXHIBIT 22--Continued 



15) What do you expect to do nexc year? 
i / Go to college, pi-obably at 



I — / Go to a vocational school, probably at 

i — / Go into a job-training program, probably preparing for: 



L / Go to work, probably doing: 

L / Look for some kind of job: 

/ 7 Other: 

16) Your name: 



(70) 

.. You are a: / 7 Boy, / / Girl. ( 5) 



17) Name of your school: 



ERIC 
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EXHIBIT 22--Ctuuinucd 
STUDENJ EXl'KRJFNCi:,'; 

A Survey of t!,o Ac L i v i C i cs; of |!i<-J, S'c!:uol StuJeiits 
in Lctchei- County uuJ IKm Ku; I iicc pc ui.TU School 
Districts by Bureau of School So; v-icc 



Your Name:. 



Sex: Boy/__/, GirI/__/, Class:' Fro:.',. W S _0' Jun. or 

Your major subject:; 

Name of school: ri . . j 

— — — Date today: 



Listed in the tabic which foUow.s arc a P,u."'.,cr of school a.t.vt.cs. Wo 
would like you to indicate (by drawing a circle aron.d the ans.vr) whether or „ .f 
you have had any part in the:, during this year and last. For instance, if yo,. 
have takcf,. part in a .choo; band pci fornMocc cl rehears-,] sine. .chor.I W-^-yu < 
fall of 1969, you mi git a:i.-.-..cT thus:' 

School band No .^^ jL<:^JKt C^r^jL ^Xx^>f 

If you had only attended a school band activity, but not been a band mei.ber, 
you might ansv/er thus; 

School band (y^ No /^jf^^^^^ CO-x/^^Z/lA^ 
If you had neither been a band member nor attended one of their performances 
you would respond thus: 
School band Yes 



It is just this simple. Please remember, wc arc intetestcd in activiticu 
sponsored by the school, not those which have no school connection. Also, 
want you to includr all s , activities since September a year agO'-that is, 
September 1969. Fur tlicrmoi e , we want you to report both those you have attend e d 
and those you have actuaUy participated in. Include, also, those which are 
class-connected, such as band or science or art club, which may take both m-class 
and out-of-class time, or "activity" periods. Also, uc want you to add other 
activities our list here docs not include. We have left space for you to write 
them in. You may have participated in some of the activities we list here, but 
ERJC ""''^'^ slightly different LiLlcs--so include them if the titles seem at all close. 



EXHIBIT 22— Continued 

^8) S'pcc'Ml Inlcrcsts, Hobbles :^ 



Ac L i V 1 1 V What you did 



1 . 


Art Club 


Yes 


No 




2. 


baud (or Pep Band) 


Yes 


No 


r; ' ) 


J' 

J . 


Bii t on Twi r 1 • ug 


Yes 


Ne 


• — \^ / 


/. 


Bible Club 


Yes 


No 




c: 

J . 


Choir or Chorus 










(or Mussetts) 


Yes 


No 


(/-■J ) 


0. 


Craft Club 


Yes 


No 


{,■•) 


7 . 


D. E. Club 


Yes 


N o 


(7 ), 


8. 


Drama or Drdmat k. s 










Club 


Yc s 




( 


o 
y . 


FBLA Club 


Ye.^ 


No 




t n 


FHA 


Yes 


No 


( 8) 


1 1 . 


rrencli Club 


Yes 


No 


( «) 


1 2 , 


Fu t u r e Teachers ( FTA ) 


Yes 


No 


(in) 


13. 


Guii Club 


Yes 


No 


iiO 




4-H Club 


Yes 


No 


(!2) 


15. 


Meal th Career Club 


Yes 


No 


(13) 


16. 


Home Ec Club 


Yes 


No 


(lA) 


17. 


Hurt icul ture Club 


Yes 


No 


(IS) 


V6. 


Junior Achievement 










P !' f > \ (■> i 


Yes 


No 


(in) 


19. 


Latin Club 


Yes 


No 


(17) 


20. 


Literary Club 


Yes 


No 


(18) 


21. 


Mn jore t tes 


Yes 


No 


(19) 


22. 


Math Club 


Yes 


No 


(20) 


23. 


Nurse's Club 


Yes 


No 


(2 1) 


'26. 


Pep Club 


Yes 


No 


(22) 



(Cont inr.ed) 
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EXHIBIT 22--Continued 
5>pc>c i.i] J fitcrost.s , liobbics (cont'd.) 



[ I V 1 t y What you did 

' ' . P'r.w oi^i r:iii}) Yes No 

.-o. School Paper Yes No 



/* Sc 1 cnce Club (or 

Junior Science) Yes No 

Speecli Club (or Speecli 

6c Dramatics Club) Yes No 



-L23) 
_X24) 



X25) 



±26) 



yj. Travel Club Yes No ^y) 

30. Upvvjrd Bouiui Club Yes No (28) 

31. World Affairs Cinb Yes No (29) 

32 « Year Book Yes No (20) 

33. Other: Yes No 



S<.''-vi(t , C! r^s Or ,;ani /.<]t. I , .ind flonor C^ouph 



ERLC 



A( I i \' 1 1 V ^ H()w you participated 

i« Alhh'tn" Bt){)SttM* Chin 

(or Concession ) \c:^ No (j^ ) 

J,: Band BoosLur Club 

(or Concession) Yes No ^2) 

^. B eta Club Yes No (j2) 

A. Fresliman Class ()r:;aniza- 

Lion (or Committee) Yes No ^4) 

5 . Hi -Y Yes No (35 ) 

r>. Junior Class Or^^anlza- 

tion (or Committee) Yes No (36) 

Key Club Yes No (37) 

Let torman's Club Yes No (38) 

(Continued) 
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EXHIBIT 22- -Continued 

I'.Vj.'.r, CI. I,', v.ii i Ml. aiu! Honor Groups (cont'd.) 

I v L What you did 



9. 


S\ 1k>o! Lt L tcr CI I'b 


Yes 


No 






(ni C\)mmiLteo) 


Yes 


No 






S<>pih)nu>ri' (Mass Oi ::a- 
t t (Ml (or Ci>mmi t Lcc) 


Yes 


No 




) 


S {. i,<.UM] t Cnii;ic 1 i {or' 
Sl lid out GovcM-nrriLMit) 


Yes 


No 






T:'-i -Hi-V CInb 


Yes 


No 






C!nb 


Yes 


No 




j . 


Y' M I h (^oiiiH i 1 


Yes 


No 





Yes No 



ERIC 





A<. t 1 \ 1 f \ 








What you did 




inisi b<il 1 




Yes 




^ ^ 




B.islu'lhj 1 1 




Yes 


No 






Tout bal 1 




Yes 


No 






(h) ! 1 (as sell 


>ol .U't 


^' 1 lO Yes 


No 






So j thai 1 




Yes 


N'o 






r. 1 "> i r Tlmih I s 




vMi;:) Yes 


No 






Tr,uk 




Yes 


No 






Vol l(^v i5al] 




Yes 


No 




0, 


Wrest ! {\\^\ 




Yes 


No 






Otiier; 




Yes 


No 





























U ) 

(47) 
(48) 
(49) 
(50) 
(51) 
(52) 
(53) 
(54) 
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EXHIBIT 22- -Continued 



118) Now here are some of the activities sponsored by the clubs, organizations, or classes in 

I your school--and if you participated in some not listed, please add them at the end of 
this section. Although you may not have belonged to the organization which sponsored the 
activity, you may have participated, as a guest for Instance, or as a special helper or 
leader, or as part of the audience. Please indicate which ones you took part in and how 
I you participated. Also, please add any events not mentioned in the list. 

§J19P. Lg. i vf n t s and A c 1 1 v 1 1 i os 



ERIC 





Act ivitv 






How you participated and your role 


1. 


Atliletic Banquet 


Yes 


No 


(55) 


2. 


Basketball Queen Contest 


Yes 


No 




3. 


Sophomore- Jun ior or 
Ch.irity proy.ram 


Yes 


No 


(56) 

- ■ (57) 


A. 


B, E, Banquet 


Yes 


No 


(58) 


5. 


Fall Carnival 


Yes 


No 


(59) 




r Dijt\ UlUD VlSlL CO 

Business Schools 


Yes 


No 


(60) 


7. 


Football Queen CoiUest 




No 


(fiO 


3. 


Hi-Y to State: Convent ioii 


Yes 


No 


(62) 


9. 


H» c on i H"^ Qi.*.*v^n Cv.p.tt-^'t 




KV) 


(63) 


10. 


Junior Class Concession 


Yes 


No 


(60 


11. 


Jum" or-Sen i or Prom 


Yes 


Ko 


(65) 


12. 


Jiiili or S p r i p Fc s 1 i va 1 


Yes 


No 


(66) 


13. 


Literary PubUcat ion 

_ (poetry, storiejr:, etc.) 


Yes 


No 


(67) 


14. 


Senior Fal I Festival 


Yes 


No 


(68> 


15. 


Senior Ma i\a zirc' D r : V( ■ 


Ye^ 


No 


(69) 


16. 


Sen'* or Play 


Yes 


No 


(70) 


l7. 


Senior Rinn Dance 


Yes 


No 


(71) 


lii. 


Senior Trip (to 

Washington, N. Y., 
_ etc.) 


Yes 


No 


(72) 


19. 


Sock Hop 


Yes 


No 


(73) 


20. 


Tri-Hi-Y Mother- 
Daurjitcr Banquet 


Yes 


No 


(74) 
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EXHIBIT 22 — Contiuued 
Special Events and Activities; (continued) 



_ Art ivity _ — How you participated and your role 



21. TurVt'y Bowl (al 

udcnt footbali ^anc 

r ^ ho] id<iv)_ Yes No ( 75) 

22 • OLiicr: yes No 

— ( ) 



ROLES YOU HAVE HAD IN SCHOOL 

All of us find ourselves in various roles or assignments. We must wear 
various **hats/' depending upon what is required of us in life. Sometimes we are 
leaders, sometimes followers; sometimes we are getting others to work with us-- 
organizers or coordinators. School is a place to learn how to fulfill various roles, 
to develop our resourcefulness in doing various ktrids of jobs, both for satisfactions 
now and in the future. Some of these roles come because of class assignments, or in 
outside-class activities wlien we are selected or elected, or when we just happen to 
be there when needed. 

Following arc some roles in which you may or may not have found yourself in 
connection with school, either in class or in out-of-class activities sponsored by 
the school. (Remember, we are thinking of both.) Please check those you have found 
yourself in--regardlcss of how well you may feel you performed in those roles--since 
school began this fall. Then write in the nfeme of the course or activity in which 
you were placed in that role. 

Since school be^an this fall , which of the following have you done? Please 
check and indicate the organization or course with which what you did was connected: 



I 

- LXHIBIT 22--Continued 

I 19) 



Role 


Check 
Here 


In what school club or other 
activity or course were you 
Riven this role? 


1. Was chairman, or one who DrpsideR 

9 V V4 I I ^ ^ lifted S ^ ^ ^ ^ ^ ^ ^ 4^ L ^ ^ ^ ^ O 

over group which decides matters 




Activity 


Course 

8-9 


z> Substituted fnr ^p^^rhpr 






10-11 


3, Tutored students, either those need- 
iiig iicip 111 y\j\jL uwii Lidbb younger 
ones, or helped teacher work with 
them 






12-13 


4. Was host at affair 






14-15 


5, ^lanned or helped plan special party, 
reception^ or other affair 






16-17 


6, Was participant in special party 
or reception 






18-19 


7. Debated, gave speech, or was 
on panel discussion 






20-21 


8, Announced or **MCM" using PA system 
(at game or other affairs) or read 

nPi nvpr radio or niibl ic f>(\(\r^*^^ 
ysLcm 






22-23 


Q Wp mp^t*PT" of f^prpinon 1 p^ annoiinPPT" 

or introducer at affair or program 







24-25 


10 W;? s pvpnit 1 \7P mAt^aopr Hifprtor 
or 111 charge of team^ or **capta uV* 






26-27 


I JL « wdb ut^cini ulciuur, • UL mciuDcL u£ group 
which had special task to perform 






28-29 


12, Was assistant to someone, with 

llLLlC KJJ, llU ciU L llU L I. y luYocJLX 






30-31 


13, Was editor of paper, magazine. 






. 32-33 


lA. Was reporter or writer for a 
publication 






34-35 


15. Was involved in interviewing or 
poiliag (for opinions or informa- 
tion) 






36-37 


lo. Was judge, referee, or ump're, as 
an individual 






38-39 



ERIC 
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EXHIBIT 22--Continuod 



Role 


Check 
Here 


In what school club or other 
activity or course were you 
Riven this role? 


17v Wds part of judging team (for show 
or contest of some sort) 




Activity 


Course 


18. Monitored station in corridor or 
5;ate at affair or ^anie 








19. Directed traffic at school activity 
or worked in Safety Patrol 








20. Was promoter or organizer of a drive 
for something-- for a charity benefit, 
or for civic or school improvement 








21. w\-is campaign manager, for election of 
',omcone, for instance, or ran for 
1 1 c e V 01! r s e I f 








22. Was involved in campaign for candi- 
date for school office for others 








23. P.irt i i pated in fund-raising activity-- 
car wash, "slave day," or concession 
(at ):;anies , etc.) 








24. Sold something (subscriptions, tickets, 

L . J (.13 1. [ ILl 1. V X iici J. OdXCOlllClIl* 








X- ] ^^-v-^^h! '"^i a 1 irstmment 
p ; i c pc r TvUmc^ -a^'' 








J h . vIa a • t o r in s t a ^e play 








2'',-, \\'^^\v<\ or read before c"'ass or 








'-^ . . ,K ] end or 








29. secretary, recnrder^ arcountant 








30. Ht'lped produce art work, poster, model, 
ri a* :• display for exhibit or campaii; 


n 






mo^if"!^ float or disoiav 








32 . He iped as vo iunteer in Principal's 
office or aid to teacher 






4 


33. Did part-time work at school for pay 
(in cafeteria, library, etc.) 








34. Did parL-time work outside school 
for pay 









AO-41 
A2-A3 
44-45 

48-49 
50-51 

52-53 
54-55 

56-57 
58-59 

60-61 
62-63 
64-65 

66-67 

68-69 

70-71 

72-73 

74-75 
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SUMMARY 

Coinprehens ive educational planning is a key phrase in 
education today. It is fortunate that this is so since it reflects 
a movement away from the erratic, brush-fire type cf planning that 
has long plagued the educational profession. It provides indication 
that at least some uducators are becoming aware of the absolute 
necessitiy for articulating the various elements involved in public 
school education in order to provide the best possible instructional 
program for t:(>day*s youth. 

The research instruments presented and described in the 
preceding pages may be used to obtain "base-line" data regarding 
curriculum and instructional practices. These data, when fitted 
into their proper niche in Lhc over-all planning process, should 
enable a school district to develop an effective, workable instruct- 
ional program ,-'uited to the unique neod?? and capabilities of the 
both s tudenl's and staff. 

School systems wishing to obtain pre-decisional data in the 
areas of curriculum and instr ..ion should find these instruments 
useful,. They may be used individually or as a data gathering "kit". 
The user may wish to make slight modifications in certain of the 
instruments in order to adapt them to the specific system under study. 

Comprehensive data are essential to effective planning and 
program develcfment. However, it cannot be over-emphasized that 
successful program change can only occur when those affected by the 
change experience maximum involvement in the planning and implementation 
processes . 
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